Abstract-This paper aims to investigate the reasons behind the lack of practice of listening and speaking at the Communicative Language Teaching (CLT) classroom of Intermediate level in Dhaka. After fourteen years of introducing CLT in the education system of our country, lots of students of post intermediate level cannot utter a single correct sentence. This poses a serious question on the efficacy of practicing speaking and listening at the classrooms of our schools and colleges. This study was conducted on four colleges among the English teachers of Dhaka. To collect the data, questionnaires and personal interviews were conducted. The findings attempt to suggest some prior measures to recover from the unsavoury situation that is going on at present in our education system.
Language is a system for the expression of meaning. √ The primary function of language is to allow interaction and communication. √ The structure of language reflects its functional and communicative uses. √ The primary units of language are not merely its grammatical and structural features but categories of functional and communicative meaning as exemplified in discourse. (161) So, from the views of the proponents of CLT, it can be assumed that speaking and listening should be the prior concern of the foreign language teaching that follows CLT approach.
Some of the cardinal goals of CLT are summarized by William Littlewood:
1. The learner must attain as high a degree as possible of linguistic competence. 2. The learner must distinguish between the forms which he has mastered as part of his linguistic competence and the communicative functions that they perform.
3. The learner must develop skills and strategies for using language to communicate meanings as effectively as possible in concrete situations.
4. The learner must become aware of social meaning of language forms. (06) CLT is very effective in helping the learners get introduced with various aspects of linguistic competence, knowledge of discourse and pragmatics etc. But to make it fruitful, to attain its goals, we must practice listening and speaking at the classroom.
Teacher"s role is of paramount importance in attaining the goals of CLT in classroom. In the classroom, apart from acting as co-communicator, the teacher should bridge the gap between structure and function to "contextualize the language and as learners to practice responses which would be: a) Realistic ways of performing communicative acts in b) Situations they might expect to encounter at some time" (10) For that such situations should be created at the classroom where the learner "must use language as an instrument for satisfying immediate communicative needs and where the criterion for success is functional effectiveness rather than structural accuracy." (Littlewood 07) Extrapolating from the above discussion, we can rightly say that speaking and listening are the first and foremost aspects of CLT. Ignoring them, we can never make our students communicatively competent.
CLT in Bangladesh:
In the 1930s, an American National Curriculum commission observed, "Experience is the best of all schools…The ideal curriculum consists of well selected experiences." (Richards and Rodgers 158) From the Bangladeshi perspective, it is only the experience of using language that is missing in the classroom. Only written discourses are dealt with in the classroom whereas spoken discourse should be practiced more because spoken discourse is much difficult than the written discourse in a number of ways, "Spoken discourse is instantaneous. The listener must process it "online" and there is often no chance to listen to it again….unlike written discourse, spoken discourse is usually unplanned and often reflects the processes of construction such as: hesitations, reduced forms, fillers and repeats."(Teaching Listening and Speaking from Theory to For all these reasons of difficulties, the speaking and listening practice should have been done more frequently in the classroom than going haywire.
Another importance to practice listening arises from the fact which is mentioned by Masum Billah in his feature Is CLT Working in Bangladesh? in The Financial Express that "40% of our everyday conversation we do through listening,35% speaking,16% reading and only 9% through writing." Since in the melee of practicing only reading and writing in the classroom, listening and speaking do not get a chance to stand its ground in our country, it means "we assess our students" performance only on 25% skills. It clandestinely proves that our assessment is seriously faulty."(Is CLT Working in Bangladesh?)
CLT started its journey in European countries in the early 19 th century but in our country, it was introduced as the English language teaching method at the secondary level in 2001and then at the higher secondary level which remains effective still now. English is a compulsory subject to the students of our country up to class twelve. But in most cases, it is taught following Grammar Translation Method, that is only the practice of reading and writing get momentum in the classes of schools and colleges. Since English had a high demanding status in the society, educational institutions and job market during the colonial period, the teaching and practicing of English received greater attention which continued till 1971. After the Liberation War of 1971, Bangla became the national language of the country and as a result of Bangla Implementation Act of 1987, the status of English started deteriorating day by day. To check the decline in English proficiency, 7 education commissions over the last decade have recommended various steps, unfortunately, none of them could be effectively implemented. As a result, there was a lack of harmony in English teaching methodology in terms of syllabus, materials, methodology, testing and evaluation. After the failure of Grammar Translation Method in bringing the expected English proficiency among the learners, CLT was introduced in 1999 by the English Language Teaching Improvement Project (ELTIP) which was sponsored by the Ministry of Education. The Government"s intention in introducing the CLT method in English language teaching failed to integrate the practice of 4 basic skills of English in the classroom because much less attention was paid to listening and speaking skills. Also most teachers get extremely poor salary which is a seriously demotivating factor to them. The demotivation of the teachers is tantamount to the demotivation of the students. At present the Government policy is to ensure the highest percentage of pass marks at the board exams, which deflects the students from putting the best effort to pass the exams. The worst of all is, the administrations of most institutes are cognizant of the guardians" demand of exam oriented class conduction, and the result is, they run the English courses based on totally reading and writing skills. But the survey of the Institute of the Modern Languages, University of Dhaka, reinforces the demand of the adult learners of foreign languages of being efficient in speaking and listening. This survey was conducted on 600 students of various foreign language courses from July 2008 to March 2009. The result of the study shows that 57.5% students wanted to most proficient in Speaking, 14.5% students wanted to be efficient in Listening, 8.2% in Writing and 19.8% in Reading. (Mohammed Ansarul Alam 2008) . So, the necessity of the practice of Speaking and listening in the classroom is undeniable. But in our country, the worst thing is, as the corollary of not testing the speaking and listening at the board examinations, they are not encouraged to be practiced at the classrooms which confirms the view that "if listening isn"t tested, the teachers won"t teach it."(Teaching listening and speaking from Theory to Limitations of the study: First of all, the sample size of the study could be a limitation. The questionnaire and the interview covered only 4 colleges of Dhaka. The second limitation could be the data collection procedure. Thirdly, the information gathered from the study could be dissimilar to the actual practice of the real life classrooms.
II. METHODOLOGY
The method of random sampling was used to conduct personal interview and administer questionnaire survey on the teachers of four non-government colleges of Dhaka. Questionnaire survey provides data that is easily quantifiable, less time consuming and demands less efforts from the participants, as well as ensures the anonymity of the participants. The procedures of data collection and analysis reflect both qualitative and quantitative nature, that means, the methodology of the present study is the mixed method approach which "enables the researchers to draw on all possibilities" (Tashakkori and Teddlie, cited in Diana Ansarey 2012)) and provides a broader perspective to the study as the qualitative data helps describe aspects that the quantitative data cannot address (Cresswell, 2003) .
Description and results of the study:
The participants of the study were 10 English teachers of 4 non-government colleges of Dhaka city and 70% of them are aged between 38-50 years holding teaching experience for 10-18 years. There were 7 open ended and 5 close ended questions for them. The return rates are high, almost 100%. Frequency rates are calculated to elicit the central tendency of the teachers.
Findings:
The core findings of the study are presented on two tables below. Table 1 enumerates the major problems in conducting speaking and listening classes and table 2 shows the probable remedies. III. ANALYSIS So, the results of the study show that after 14 years of introduction of CLT into the national education system, approximately only 30% of the teachers at the college level are trained to hold speaking/listening sessions. The rest 70% are not even trained to hold speaking/listening class, so they do not ever hold any speaking or listening class. Again, none of the institutions where the study was conducted had necessary apparatus/instruments for holding a speaking/listening class which is a serious drawback for implementing CLT approach at the classroom. 50% of the teachers mentioned that speaking/listening classes are not held at the intermediate level, because the students do not require them to pass the board examination. So, our board examination system is a major demotivating factor for conducting speaking/listening class. It is high time we started incorporating speaking and listening testing at the board exam. To quote Wilkins (1976), "while some people are experimenting with the notional syllabus as such, others should be attempting to develop the new testing techniques that should, ideally, accompany it (Cited in C. J. Brumfit and K. Johnson)." One of the teachers observed that "Having no compulsion (to do speaking/listening class) as the whole syllabus (200 marks) is on writing" is one of the inherent reasons for lack of practice of speaking/listening at the classroom. Another factor to be taken seriously is, 50% of the teachers reported that one of the problems they face while conducting speaking/listening class is that the students want exam oriented class and that they do not like/respond enough for the teachers to be enthusiastic to conduct speaking/listening class on a regular basis. 30% of the teachers feel that the students cannot speak English at the class which makes a speaking class a failure. 20% of the teachers found out that the students cannot understand listening sessions. And last but not the least, 90% of the teachers mentioned that they use English all through the classroom "sometimes" and one of them exposed the reason for that, " considering the standard of English among the students, I"ve to take the step." But to quote Fakhrul Islam (2008) "if learners get used to hearing nothing but English lesson, they will very soon understand and later learn to say words like "good", "alright", "fine" etc. This will help them to use relevant word/words in specific context."
From the Table 2 , it is clear that the teachers of all the institutions where the study was conducted hold positive attitude towards the importance of developing listening and speaking skills of the students. 100% of them supported the view that measures should be taken to boost up speaking/listening practice at the classroom. 50% of them feel that marks should be incorporated at the board exam/syllabus to reinforce the necessity of practicing speaking/listening at the classroom. One of the teachers commented, "It should be compulsorily included in the syllabus and suitable environment should be created." At this point, Ranjit Podder (2012) put forward the collective opinion from his Demand from a CLT Workshop "Although it is feasible to include the assessment of listening and speaking in schools if the schools are proactive, the workshop decided, a government order asking the schools to start assessing listening and speaking skills can bring momentum in the secondary English classrooms where, all teachers and students will practice English." (http://newagebd.com) 30% of the teachers think that the teachers should be properly trained to hold speaking/listening class. 40% of them opined that the educational institutions should be provided with necessary instruments/materials.
What to do in the classroom: Before going for the classroom practice, we have to focus on what kind of problem the students normally may face in interpreting English from the listening. The students face a number of difficulties while they try to segment sound units from the continuum of speech. Here are the answers to the question "What are your problems in listening to English?" (Cited in Tsinghong Ma, 2009) 1. Trouble with sounds: I have trouble catching the actual sounds of the foreign language. 2. Have to understand every word: I have to understand every word; if I miss something I feel I"m failing and get worried and stressed.
3. Can"t understand fast, natural native speech: I can understand people if they talk slowly and clearly; I can"t understand fast natural native sounding speech.
4. Need to hear things more than once: I need to hear things more than once in order to understand. 5. Find it difficult to keep up: I find it difficult to keep up with all the information I"m getting and can"t think ahead or predict.
6. Get tired: If the listening goes on a long time I get tired, find it more and more difficult to concentrate. 7. Insufficient vocabulary: My vocabulary is smaller than the text demands and there are some words that I can"t understand.
